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Introduction 
Education enables people to gain knowledge, skills, and attitudes so they can participate fully, socially and economically, in the community. The Ministry of Education’s role is to lead and work with the education sector in developing an education system that will equip all New Zealanders for the 21st-century. 
The Government’s aim is to achieve the New Zealand Disability Strategy’s vision of all people with impairments being able to say they live in “a society that highly values our lives and enhances our full participation”. The strategy’s objective for education is to provide the best education for disabled people by improving education, so that all children, youth, and adult learners will have equal opportunities to learn and develop in their local, regular educational centres. 
The education sector priorities include all children develop strong learning foundations; all young people participate, engage, and achieve in education; learners have access to high quality Maori language education that defines positive language and learning outcomes; the education system produces the knowledge and develops people with the skills to drive New Zealander’s future economy and social success; and Education agencies work effectively and efficiently to achieve educational outcomes.  

The key outcomes that the ministry is working towards in order to meet the goals set out by these priorities include: 
· Increasing participation in high-quality early childhood education

· Increasing literacy and numeracy achievement in primary school

· Earlier identification of and intervention for children with specific barriers to learning

· Increasing engagement and achievement in secondary education so that young people stay at school longer and leave with higher-level qualifications

· More successful pathways into tertiary education and work

· Higher levels of learning and achievement in tertiary education by the age of 25

· Increasing numbers of high-quality teachers proficient in te reo Maori

· Increasing effectiveness of teaching and learning in and through te reo Maori

· Building an education system for the 21st-century
· Increasing education’s contribution to economic transformation and innovation through new knowledge, skills, and research

· Building leadership, accountability, relationships, competence, and confidence. 
Each of these outcomes is focused on making sure that each and every child is present, participating, and learning in an educational setting in order to ensure better outcomes for children. Presence in an education setting means the child is attending an early childhood service or school, in a safe learning environment, and able to enrol in and access the same range of early childhood services or schools as other children living in the same location. Participation within an education setting means the child is positively engaged in interpersonal relationships, social activities, and shared learning experiences. Learning means children are engaged in experiences which enable them to gain knowledge of skills, and achieve their potential. 
These goals are also aligned with the goals of the Ministry of Education’s Maori Education Strategy: Ka Hikitia, and Pasifika Education Plan. That is Maori enjoying educational success as Maori, and Pasifika children and students receiving a high quality personalised education from early childhood to tertiary education. Ka Hikitia, the Pasifika Education Plan, and the New Zealand Disability Strategy all aim to make the New Zealand education system an inclusive and engaging learning experience for each and every child. 

The new Schools Plus initiative also aligns with these goals. It aims to have all young people participating in education, skills, or other structured learning, relevant to their abilities and needs, until they reach the age of 18. This aim is inclusive of all young people, including those with a disability. A transformation of secondary schooling will be undertaken to encourage all young people to stay and complete a qualification through an engaging and inclusive education system. 
Implementing the New Zealand Disability Strategy across the Ministry
The New Zealand Disability Strategy is incorporated into the Ministry of Education’s Statement of Intent 2008-2013.  The ministry is committed to implementing the New Zealand Disability Strategy to ensure that people with impairments can say that they live in “a society that highly values our lives and continually enhances our full participation.”  The incorporation of the New Zealand Disability Strategy throughout the education system is necessary to achieve this vision.

The Statement of Intent also identifies the challenge that the Disability Strategy sets for the education system. That is that education will be improved so that “all children, youth, and adult learners have equal opportunities to learn and develop in their local, regular educational centres”. This means the ministry will continue to take the lead across the sector to ensure that:

· No child is denied access to their local school because of their impairment

· Teachers and other educators understand the learning needs of disabled people

· Disabled students, their families, teachers and other educators have equitable access to the resources available to meet their needs.

Students with Special Education Needs
The New Zealand Disability Strategy is a key document that guides the development of policies and initiatives to strengthen outcomes for students with special education needs.  The Ministry of Education’s special education policy and service provision and the role of Schooling and Early Childhood and Regional Education is focused on ensuring that all education providers have the capacity and capability to effectively support students with special education needs.  

The Ministry of Education, Special Education provides a range of special education services to over 30,000 children and families, as well as providing support and services to schools, early childhood education centres, parents and whānau.  The Ministry has developed an action plan, Better Outcomes for Children 2006-2011, to enhance outcomes for children and young people with special education needs. This plan prioritises three important outcomes for children and young people with additional support needs – presence, participation and learning leading to achievement and wellbeing. 

The plan has introduced a more explicit outcome orientated and evidence based approach to the delivery of services including promotion of more effective professional practice.  Better Outcomes for Children also aims to improve information collection, leading to more informed service provision and policy development.  Group Special Education initiatives included in this report include links to Better Outcomes for Children as well as to the New Zealand Disability Strategy.  

Accessible government

All government agencies are asked to prioritise actions to increase their accessibility to disabled people. This is about getting the basics right, so that disabled people can access government on the same basis as other people.
These actions support realisation of the New Zealand Disability Strategy’s objective 6: foster an aware and responsive public service.
Four critical areas where disabled people interact with government agencies are: 

· information – such as brochures, letters, publications, websites

· buildings – such as service centres, corporate offices

· services – such as face to face at a service centre, call centres, information electronically or hard copy

· as an employer – such as job application procedures, job descriptions, accommodations in workplaces, intranets. 

	Achievement story

Please tell us about an achievement of your agency in 2007-2008 to improve your accessibility, what this involved, and the effect this has had on disabled people.
A guide for schools providing information about extra educational support for individual students is currently in draft format.  It is being prepared for school principals (and other school staff) and a copy of the guide will also be given to Ministry of Education staff working with schools. 

This guide is designed to get everybody speaking the same language and provide a resource across the board which will assist schools and specialists to communicate with parents in a more effective manner about the extra educational support available.  

The guide is student-centric and provides a profile of the needs of students who may be eligible for extra support, what help is available, how to get it, and what to expect throughout the process. The guide covers a range of support areas relating to disability including: 
· literacy support

· learning difficulties
· communication support

· behaviour support

· physical disability

· sensory disability

· health needs
This guide includes information on disability and behaviour support as well as English as Second Language, refugees and migrants, family circumstances, teen parents, gifted and talented, and where to find help in a crisis.   

This guide is designed to effectively meet the needs of principals and staff working with students and place disability support within the wider framework of extra support for students. 
The guide will be distributed by the end of 2008. It will mean that support and service information is clear and accessible.


Accessible information

Outcome: Disabled people can access publicly available government information on the same basis as non-disabled people. Disabled people know about, access and use government information and services.
Please describe against the suggested action outputs that your agency planned to do in the year ending June 2008, what your actual achievements were.

1. Online information (internet and intranets)
	Action outputs
	Planned 2007-2008
	Achieved 2007-2008

	1. Meet Web Standards version 1.0
	Compliance for this new set of standards in January 2008. Each of the ministry’s websites is currently being audited against the new standards. This process will be finished by October 2007. 

Web Services will engage with each site owner, as the audits are finalised, to develop work plans and exemption requests for submission to State Services Commission and the e-gif committee. 
	Accessibility Guidelines have been developed and added to the ministry’s Communications Toolkit, along with Web writing and plain English Guidelines.

Training for the new content management system has taken accessibility into account.

A workshop on government accessibility standards has been held with the communications team.

Web Services have been working directly with State Services Commission on how we manage compliance on our web sites. The SSC Audit of all government websites for the ten key accessibility targets (reports due early – mid July 2008 – these have not yet been released) will provide a clear indication of where we have progressed and where we still need to focus. 

Changes within the Ministry programme of work meant we did not complete the full audits of all sites. Discussions with SSC directed us to a more focused approach and development of a more strategic plan to compliance. One of the major deliverables being a new Ministry of Education Web Strategy. A draft for consultation has been delivered to SSC for review.

	2. Tested accessibility for disabled people
	Adobe Accessibility guidelines will continue to be used.

PDF files from other sources will also be tested and where possible improved prior to loading to web sites.
	A PDF Usage guidelines document was written and agreed with Communications and published on the Intranet. Web Services staff are testing all new PDFs supplied as content against the Adobe Accessibility guidelines. 

More appropriate introductions are being used for PDFs where the full content is not made available as HTML.  Links to the Adobe reader application are being provided as well.

	3. Adapted to increase accessibility
	A new Online Branding Guideline has been produced and work has begun to implement an overall web strategy for the main Ministry of Education web site (www.minedu.govt.nz) as part of the CLiK (Connecting Learning Information and Knowledge) project. This is to be extended to cover the Ministry web strategy during the last quarter of 2007.
	Online branding guidelines are now being used on major sites.

A draft for consultation document on web strategy has been created and, pending the outcome of the new Web Governance Board, will be completed in the second half of 2008 

	4. Download files accessed as HTML, and not only PDF
	Ongoing training for content providers in regards to the means of communicating and the need for more than one type of download file is improving the use of other formats and the reduction in size of downloads.
	Included in training for new content management system.

PDF Usage Guidelines published on MoE Intranet.

	5. Plain English used
	The audience of each website will continue to be considered when producing content for these.
	Plain English guidelines have been rewritten with explicit recognition that audience needs to be considered.

	6. New Zealand Sign Language used
	There is no current planning in this area. Web Services are not aware of any requests for such a service that would indicate a demand or need to be addressed.
	No work was planned in this area as this is seen as more of a frontline staff issue. 


2. Hard copy information
	Action outputs
	Planned 2007-2008
	Achieved 2007-2008

	1. Plain English used
	Guidelines for the use of plain English in publications and information to schools will be developed and implemented.

Publications will continue to be provided in plain English and other languages.
	Plain English guidelines have been rewritten.

Not achieved. Work is planned for 2008-2009 in this area. 

	a. New Zealand Sign Language
	The ministry policy on alternative formats is that, though they are not produced for every publication as a matter of course, they will be made available by request. 

There are some publications where NZ Sign Language, Braille or audio versions will be produced at the time of general publication, as in the example of GSE’s “Better Outcomes for Children” strategic plan. Some audio resources may be produced this year though planning is still in progress.
	Not achieved. Hard copy information is not translated into NZSL. Alternative methods of communication are found instead. 

	b. Braille
	
	Need for alternative formats was achieved on an as needed basis

	c. Audio
	
	Need for alternative formats was achieved on an as needed basis


3. Audio/visual resources
	Action outputs
	Planned 2007-2008
	Achieved 2007-2008

	1. TV adverts have captions and/or NZSL
	Some video products with captions may be produced (planning still in progress).
	No video products or adverts created with captions and/or NZSL yet. Planning still in progress.

	2. DVD/video products have captions and/or NZSL
	
	No video products or adverts created with captions and/or NZSL yet. Planning still in progress.


4. Other information
	Action outputs
	Planned 2007-2008
	Achieved 2007-2008

	1. Multiple contact points are advertised as well as telephone
	Multiple contact points will continue to be advertised, including on all ministry websites.
	All web sites have the minimum contact information as specified in the NZGWS. 

	a. Fax
	
	

	b. Email
	
	

	2. Please tell us if there are other things that your agency does/or is planning to make its information accessible
	Ongoing work towards compliance to standards and the work plans for each site will determine activities for the next year. This will also be affected by any migration plans to the new platform.
	Two new platforms have been implemented– one for Te Kete Ipurangi (TKI) – The Online Learning Centre website and one for the internal ministry site. All sites being delivered are web-standards compliant. Other sites will be brought inline with compliance when migrated or updated. 


Accessible buildings

Outcome: Disabled people can visit, work, and move about independently in all government buildings and carry on ordinary activities there, on the same basis as others.
Please describe against the suggested action outputs that your agency planned to do in the year ending June 2008, what your actual achievements were.
1. Structural elements

	Action outputs
	Planned 2007-2008
	Achieved 2007-2008

	1. All buildings and sites meet regulatory access requirements (eg NZS 4121) 
	Where new buildings are used by the ministry, they will meet regulatory access and building code compliance requirements. 

Where older buildings are in use, this may not always be the case. When upgrades occur, the building compliance process will highlight any issues and require compliance with regulations put in place since they were first built or last upgraded. 

The ministry will also meet the specific needs, where known, of staff and visitors in addition to these minimum requirements. Staff are encouraged to approach their manager or Facilities Management with any accessibility issues they face so they can be resolved as soon as possible.
	Every time there is a new premises work is done to meet code compliance requirements and make buildings as accessible as possible within current means. Accessibility issues are raised with managers and/or Facilities Management on an as needed basis. 

	2. Buildings and sites have Building Code compliance 
	
	

	3. Buildings and sites are audited for accessibility and passed
(eg Barrier Free Trust, other accredited accessibility advisor)
	The budget for facilities management in the 2007-8 year is due for approval in August. An accessibility audit has been planned within this budget; with the number of buildings able to be audited this year subject to budget approval.

The action outputs from this section of the NZDS Implementation Plan will also be used as specifications when contracting with designers for National Office sites. This will ensure accessibility for disabled people is considered from the initial design phase of any refits or new developments.
	Money for the accessibility audit was not funded. Work has not progressed.
Ensuring accessibility to ministry buildings for people with disabilities is considered from the initial design phase or in structural changes to existing buildings when these occur.  

	4. Clear walk paths through floors (for staff and visitors)
	Health and safety audits will show where workspaces may have been altered and this requirement is no longer being met. Reports to Facilities Management will ensure issues are followed up appropriately.
	Achieved and ongoing. Reports or complaints to Facilities Management highlight areas where there is an immediate and/or new hazard. Audits pick up on layout alterations that can impact on the safety of walk paths. 

	5. Assistive listening devices are in meeting rooms, and functioning checked regularly
	Investigation will be completed and implementation will occur this year. 
	Investigation of assistive listening devices, including hearing loops, in existing buildings did not occur in 07/08 but will be undertaken in 08/09. The use of assistive listening devices, such as hearing loops, in meeting rooms was included in a recent design brief for new premises. 


	6. Elevators announce floors and direction of movement
	Where major upgrades to buildings are planned, the ministry will continue to request that building owners upgrade lifts so that floors and direction of movement are announced. 
	No major upgrades have been undertaken this year. This happens on the basis that buildings are being upgraded and approval is given by the building owners. 

	7. Elevator buttons have Braille labels
	Where major upgrades to buildings are planned, the ministry will continue to request that building owners include this in any upgrade plans where labels are not already present.
	No major upgrades have been undertaken this year. This happens on the basis that buildings are being upgraded and approval is given by the building owners.


2. Contact with the public
	Action outputs
	Planned 2007-2008
	Achieved 2007-2008

	1. Reception areas are accessible
	Accessibility will continue to be considered in conjunction with security issues when designing reception areas, so that both security and accessibility are maximised.
	Where there are new premises this will be a consideration in the design of reception areas to maximise both security and accessibility. 

	2. Counters used by public are lowered (eg for wheelchair users, people who have a problem standing)
	Alternative ways of ensuring accessibility will be investigated where security is also imperative. This may include consultation with Human Resources to ensure that staff members greet disabled visitors appropriately.
	Achieved. Alternative methods to lowering counters have been found in order to ensure staff safety as well as accessibility. Safety of staff is a priority. Staff will come out from behind the counter where necessary. This was included in the design brief for all new premises. 


	3. Frontline staff are trained in disability responsiveness
	HR will review pilot training outcomes and conduct training for staff. This is planned to take place from October 2007 through to May 2008.
	Not achieved. 
Opportunities are given to staff to attend courses on disability responsiveness, including NZSL, where available and on an ongoing basis. 

	4. Staff are familiar with NZ Relay service, and how to place and receive calls
	Include in induction material for staff and managers.

Review current information provided and up-date content and distribution as required.
	Not achieved. 
Not achieved. 

	5. Clear and accessible pathways to enter buildings and sites
	Ongoing monitoring of pathways will be added to regular hazard audit requirements.
	Achieved. A section has been added to the hazard management record on the intranet for managers to keep a record of any access hazards or problems in their work area. 

	6. Obvious and visible signage to locate entrances and exits
	Signage and entrances will be checked as part of the proposed accessibility audits under Structural Elements, Action output 3.
	Not achieved. There was no budget to complete this work. This will roll over to planning for 08/09. 

	7. Accessible car parking available near entrances
	Where visitors’ needs are known in advance, appropriate car parking will continue to be arranged on a case-by-case basis.

Facilities Management will investigate the application process with the Wellington City Council to have a car park designated as a disabled space on Pipitea Street, directly outside the main National Office building, St Pauls Square.
	Achieved. This is ongoing on a case-by-case basis.

Not achieved. This work will roll over to 08/09. 



3. Workplace management
	Action outputs
	Planned 2007-2008
	Achieved 2007-2008

	1. Contracts for IT applications require accessibility (for staff and/or public users) (eg EDRMS)
	Guidelines around this will need to be developed, though no specific plans have been made thus far.
	All Statements of Work generated for web site development have the need for compliance to NZGWS clearly stated if managed by the Web Services Team.



	2. Fire safety and evacuation procedures specify the needs of disabled people (staff and visitors)
	This issue will continue to be addressed as part of both induction training and warden training.

More detail will be added to the written policy for evacuation procedures, and will be available to all staff internally.
	Achieved and ongoing on a regular basis. Induction training held every five weeks with these issues addressed at all training sessions. 
Not achieved. Changes to the intranet have resulted in this not being done. This work will roll over to 08/09. 

	3. Fire alarms have flashing lights to alert hearing impaired/deaf people
	Lights and pagers will continue to be used. These will also be provided to new staff who have a hearing loss. 
	Achieved and ongoing on a case-by-case basis. 


Accessible services
Outcome: Disabled people can access government services on the same basis as non-disabled people.
Please describe against the suggested action outputs that your agency planned to do in the year ending June 2008, what your actual achievements were.
1. Policy and practice
	Action outputs
	Planned 2007-2008
	Achieved 2007-2008

	1. Data on service users can be disaggregated by disabled people
	Services provided to students with disabilities by Ministry of Education, Special Education will continue to be recorded.
	Achieved and ongoing. 

	2. Services are responsive to the needs of disabled people 
	HR will review pilot training outcomes and conduct training for staff. This is planned to take place from October 2007 through to May 2008.
	Not achieved. 

	3. There is a written policy on use and provision of New Zealand Sign Language interpreters for client meetings
	
	There is no current internal document specific to the Ministry of Education, however access to NZSL Interpreters Policy is available to staff via the Public Sector Intranet.  

	4. Staff dealing with service users are trained to understand and be responsive to disabled people’s needs
	HR will review pilot training outcomes and conduct training for staff. This is planned to take place from October 2007 through to May 2008.
	Not achieved. 


Being a good employer
Outcome: Government agencies provide equal opportunities in employment for disabled people to be recruited, retained, and promoted on the same basis as non-disabled people.
Please describe against the suggested action outputs that your agency planned to do in the year ending June 2008, what your actual achievements were.
1. Employment practice
	Action outputs
	Planned 2007-2008
	Achieved 2007-2008

	1. Human resource EEO policies / procedures specifically recognise disabled people and do not discriminate against them
	As part of regular update of HR policies this plan will continue to be reviewed.
	Achieved. Work is reviewed on a regular basis with yearly EEO policies being updated and produced.   

	2. Recruitment processes are accessible and responsive (eg vacancies advertised with alternative modes of contact, website accessible, supports provided for interviews where necessary)
	Continuation of practice.
	Achieved and ongoing. Where the Human Resources team services are utilised in the recruitment process, all vacancies are advertised in either print or web. Print based includes links to websites for more information and advertisements also have a phone number/email address to contact someone. 

	3. Human resource staff are familiar with EEO issues for disabled people
	Continuation of practice.

HR staff will attend Ministry disability awareness training programme
	Achieved and ongoing. 
Not achieved. 

	4. Induction training includes awareness of disabled people, as part of a diverse workforce
	Support material will be included in the induction pack for new employees.

Review of material for possible inclusion in management induction programme will take place this year.

	Not achieved.
Not achieved 

	5. Internal agency communications promote the visibility of disabled staff, as part of a diverse workforce
	Rollover to 07/08 for implementation and completion.
	When and where possible, internal communications promoted disability awareness and inclusion as part of a diverse workforce through our staff magazine Hoetahi, email updates and the intranet. Examples of this would be the promotion of Disability Mentoring Week (Hoetahi) and the International Day of Disabled Persons (email update).  



	6. Data: the number of disabled people employed 
	
	The number of employees who declare that they have a disability when they begin employment with the Ministry of Education is recorded on the payroll system. This includes the type of disability. At present, there are a total of 66 employees who have declared themselves to their employer as having a disability as at 1 August 2008. 

	7. Data: the number of disabled people currently employed under Mainstream programme
	Development of centralised reporting system will be undertaken to record engagements from the Mainstream Programme.
	Not achieved. 

	8. Data: the number of staff employed who were previously under the Mainstream programme
	
	Not achieved. 


Supports for disabled staff
	Action outputs
	Planned 2007-2008
	Achieved 2007-2008

	1. Assessments of workplace accommodations and/or supports are provided (eg adaptive computer applications, flexible working conditions)
	Continuation of practice
	Achieved and ongoing on an as needed basis but with no central records of this. 

	2. 
	The workplace assessment policy will be finalised and implemented.
	Not achieved.

	3. Accommodations in the workplace are provided, if needed (eg desk changes, NZSL interpreters, adaptive computer software)
	Available as required. Staff needs will continue to be accommodated as identified. Every staff member should have what they need in order to be able to do their job. Examples of accommodations that may be provided in the coming year include: bathroom and door alterations, standing workstations, kneeler chairs, other specialised furniture and wheelchair ramp installations.
	Achieved and ongoing on an as needed basis but with no central records of this. 

	4. Data: the number and type of accommodations provided to staff
	Staff needs will continue to be accommodated as identified. Every staff member should have what they need in order to be able to do their job. Examples of accommodations that may be provided in the coming year include: bathroom and door alterations, standing workstations, kneeler chairs, other specialised furniture and wheelchair ramp installations.
	Achieved on an individual basis. Ongoing as and where required. Several bathroom stalls were converted at the request of several staff members with disabilities. Rebuilt lift lobby security doors to be more manageable. Landlord installed disabled call button on one pair of lifts to slow down door open/close mechanism. 

	5. Network of disabled staff supported, if requested
	Promotion of network opportunities across the Ministry.
	Achieved and ongoing. Disability reference group developed for accommodation planning. List of individuals interested in being reference group members for other initiatives is available to other ministry staff by request. 

	6. Disabled staff provided with opportunities for career advancement
	Development of metrics to measure this activity and inclusion in regular reporting.

	Not achieved. 

There have been no adaptations to the Learning and Development policy for disabled staff as all development is to be based on the needs of the individual and their role within the ministry. Learning and Development opportunities are inclusive of all staff members regardless of disability – accommodations will be met where needed in order to access these opportunities. 

	7. Disabled staff feel included in their workplace and have the same opportunities as non-disabled staff
	Findings will be analysed.
	Not achieved. 



	8. Please describe any other supports available to disabled staff
	Build specific references to disability issues into HR planning cycle and documents.

HR to promote as part of Ministry business planning process
	Not achieved. 
Not achieved.  


Including a disability perspective
Government agencies that have social policy responsibilities should complete this section. A disability perspective should be routinely considered within ordinary policy development work that may directly, or indirectly, impact on disabled people. 

What is a disability perspective?

A disability perspective is a viewpoint that considers the needs and aspirations of disabled people and their families/whānau. When you apply a disability perspective to a policy or service you are developing, you need to analyse the impact it will have on disabled people and their family/whānau.

In the past, government policy and programmes have often failed to consider disability perspectives. This has effectively prevented disabled people accessing opportunities and fully participating in society. Government policy and service development that reflects the realities of disabled people’s lives can enhance their participation and independence. This contributes to a more inclusive society.

Cabinet requires all papers, where appropriate, to include a disability perspective.

When is it appropriate to include a disability perspective?

Any initiative that directly or indirectly affects disabled people, both within and outside government. Disabled people are present in all social environments - the home, work and the community – of all ages, and in all population groups, such as Maori, Pacific peoples. This means all legislation, policies, programmes and services will potentially impact on them.

Consultation with the disability sector should be considered, where appropriate. The Office for Disability Issues should also be involved on the same basis as other government agencies.

How do I learn more about what a disability perspective means?

The Office for Disability Issues has produced an online resource that explains Cabinet requirements to include a disability perspective in policy development. 

This resource can be accessed on the Office website at: 
http://www.odi.govt.nz/disability-perspective/
Achievement story – including a disability perspective in new policy or service development

Please tell us about an achievement of your agency in 2007-2008, what this involved, any consultation with disability sector organisations, and the effect the policy or service has had/or will have on disabled people.
The development and launch of the New Zealand Autism Spectrum Disorder Guidelines: 

On 2 April 2008, the inaugural World Autism Awareness Day, the New Zealand Autism Spectrum Disorder Guideline (ASD Guideline) was launched in Parliament. Leading the launch were five people with ASD and parents of people with ASD, who together provided insights into their personal experiences of living with ASD and spoke about what the ASD Guideline meant to them.

The development of the ASD Guideline has been sponsored and funded by the Ministries of Education and Health. People with ASD, families and whānau have worked closely with workstream leaders from the disability, health, education and community sectors to develop the ASD Guideline. Part of the development process involved extensive public consultation, which resulted in many amendments to the Guideline.

The ASD Guideline helps to make sense of a complex world by bringing together credible information about what has been researched and tested. It will help service providers better understand people with ASD and their families and whānau; will help people make sense of all the information, theories and claims around ASD and its treatment; will show individuals, families and practitioners what has been proven to work and what we don’t yet know enough about.

The NZ ASD Guideline is the first in the world to cover the whole person through their whole lifetime, and other countries are looking to NZ as a model of collaboration – collaboration with people with ASD, across sectors and across government agencies. 
The Ministries of Education and Health are implementing a comprehensive dissemination and communications strategy to ensure that the ASD Guideline reaches everyone with an interest in improving services and support for people with ASD. The ministries are determined to ensure that people know what is in the Guideline, use it, promote it and quote it. People with ASD, their families and whānau have the right to expect that service providers use the ASD Guideline to make sound and well-researched decisions about services and support.
Policy making and service development
Outcome: Government agencies’ policy development shows analysis of the impact upon disabled people. Disabled people experience an increase in their well-being and ability to participate in society as the result of government policy.
Please describe against the suggested action outputs that your agency planned to do in the year ending June 2008, what your actual achievements were.

	Action outputs
	Planned 2007-2008
	Achieved 2007-2008

	As per the Statement of Intent 2008-2013, the Ministry of Education is committed to implementing the New Zealand Disability Strategy to ensure that people with impairments can say they live in “a society that highly values our lives and continually enhances our full participation”. The incorporation of the New Zealand Disability Strategy throughout the education system is necessary to achieve this vision. In order to achieve this, Special Education is seeking a wider commitment in the 2008/09 year to “whole of ministry” policy and service development that takes into account the needs of disabled people. This will ensure the strategy is fully implemented in all facets of ministry activities. A survey is currently being undertaken to determine necessary actions and effective pathways to achieve this vision. 

	1. New policy and service development specifies the impact on disabled people
	Through the Ministry’s newly established Strategy Implementation Board, we will be reviewing the Ministry’s policy development guidelines and processes to ensure the views of and impact on key stakeholders are systematically included, to reflect the diversity of New Zealand’s population, including the views of disabled people.

Projects as part of this inter-agency strategy (refer left) are to include a universal screening and assessment process, transition of existing resources to best-practice evidence-based interventions, and establishment of an expert group to guide policy work and future developments in this area.


	The Strategy and Implementation Board was established and has commissioned a number of pieces of work around developing policy capability and quality assurance of development of policy and cabinet papers.  This work is in its early stages.  The S&I Board ran a series of ministry-wide workshops to support the development of the ministry’s intermediate outcomes for 2008-13, including focusing on three target population groups, one of which is students with specific barriers to learning.

	2. Quality assurance frameworks include reference to the New Zealand Disability Strategy and the Disability Perspective Toolkit
	
	

	3. Guides and advice on policy development specify consideration about disabled people as part of a diverse New Zealand population
	
	The Ministry of Education and Ministry of Social Development established an experts group.

Transition of existing resources to best-practice evidence-based interventions was not achieved.

	4. Agency Cabinet paper template includes a disability perspective section
	Ongoing use of the template

	Achieved and ongoing. 

	5. Research and evaluation projects include data collection on disabled people
	The results of the Special Education Resourcing survey will provide information to inform policy development and decisions about priorities for future investment.


	Achieved. Survey completed. Currently in process of analysing the information in the survey and writing a report to Cabinet on the results of the survey. 


	6. 
	Special Education Itinerant Teacher Evaluation - the schools involved will continue to collect data over the school year 2007 and consolidate the processes and the data collection. The evaluation tool will be rolled out to other special education itinerant teacher programmes in the 2008 school year. 
	The four schools involved in the national development of the SEIT Evaluation tool have continued to refine the data collection process and to collect data. 

The SEIT Evaluation model has been rolled out to school and GSE personnel involved in the SEIT programmes across the three Auckland districts. Kelston Deaf Education Centre has also been involved to consider the relevance to their itinerant teaching service.   

The GSE National Management Team will make a decision in August 2008 about the next stage.

	7. Consultation on policy and service development includes disability sector organisations
	The Ministry will issue requests for proposal in August 2008 for three year contracts in the vision education sector and the deaf education sector to ensure ongoing consultation and engagement.  The contracts will require annual or twice yearly sector forums so that consumers, service providers and interest groups can come together to discuss issues and be updated on significant events.
	Deaf Education sector contract has been let which provides for organisations with an interest in deaf education to meet twice a year to share information and discuss relevant issues with ministry officials. 
Ongoing consultation and engagement with the Blind and Low Vision sector is being achieved through a joint ministry and BLENNZ working group. Working group members in turn engage and consult with the wider blind and low vision sector to ensure wider representation of viewpoints. 

	8. 
	The Universal Newborn Hearing Screening reference group will meet during the year to give continued input to the UNHS programme. 

	Three working groups comprising of Deaf, parents, and professionals were convened to give advice on the development of UNHS early intervention services. 

	9. Data: the number of disability sector organisations consulted
	It is anticipated up to 15 organisations will be involved in the deaf education forums and 6 - 8 organisations in vision forums. 

The Ministry will meet with the disability sector organisation IHC and CCS at least three times each in 2007-08 to discuss policy and service issues.

Consumers (i.e. parents and students) are represented at deaf education and vision forums, as well as on any consultation groups that meet.

Autism Spectrum Disorder (ASD) consumer groups will continue to  be consulted as work progresses in the area of improving learning for children and young people with ASD.
	Two Deaf Education Forums held with up to 20 organisations invited. No Vision Education Forums held in past year. 
Ministry of Education staff, including the Deputy Secretary for Special Education and the Secretary for Education, have met with IHC three times over the past year. 
Ministry of Education staff, including the Deputy Secretary for Special Education, have met with CCS two times over the past year. 

Parents have been represented at deaf education forums through the National Parents Federation and by inviting participation by individual parents of children who are currently receiving services. No students have participated directly. 
Achieved and ongoing.

	10. Examples of Cabinet papers showing a disability perspective 
	
	All cabinet papers have a section where disability considerations should be noted. The Special Education Resourcing Cabinet paper (July 2007) and the Special Education Resourcing Update Cabinet paper (May 2008) both have a strong disability perspective and a particular emphasis on objective three of the NZDS – to provide the best education for disabled people, and action 3.4 – to ensure that disabled students, families, teachers and other educators have equitable access to the resources available to meet their needs. 

	11. Examples of other policy documents that show a disability perspective
	
	Schools Plus is an Education led, interagency initiative that aims to keep all young people engaged in learning. It is focused at young people aged 15 to 18 years. Policy has been completed and will guide the implementation of this initiative. 

	12. Examples of other strategic organisation documents, such as statement of intent, that show a disability perspective
	
	Statement of Intent 2008-2012 has an all inclusive view to education, with emphasis being placed on every student present, participating, and learning in an educational setting, benefiting from a flexible system that meets the learning needs of all students. While not explicit, its objectives underpin many of the outcomes put forth in the NZDS. This has been an explicit shift in emphasis from previous separation of disability issues to ensure they are a priority focus for all in the ministry. 
The Pasifika Education Plan 2006-2010 includes a section focused on Special Education for Pasifika students and is aligned with GSE’s Better Outcomes for Children.  
The Better Outcomes for Children 2006-2011 action plan continues to support Special Education in addressing the needs of children with special education needs. Its expectations for children are in line with one of the key aims of the Disability Strategy – for all children to be able to say that they live in “a society that highly values our lives and enhances our full participation”. 

Ka Hikitia – Managing for Success: Maori Education Strategy attends to some key actions in the system related to improving equity of education provision for Maori learners with Special Needs. 


Implementation beyond your agency

Outcome: Government agencies promote action to implement the New Zealand Disability Strategy in other agencies within their monitoring and/or reporting responsibility.
Please describe against the suggested action outputs that your agency planned to do in the year ending June 2008, what your actual achievements were.

	Action outputs
	Planned 2007-2008
	Achieved 2007-2008

	1. Advice provided to other agencies on implementing the New Zealand Disability Strategy (including a disability perspective in development of policy, funding, service provision)
	Property modifications will take place in an estimate 2150 schools to provide increased accessibility for disabled teachers and students, as required. Funds have been budgeted to provide these schools with a top-up to their own capital funding.

This year will also see a project underway to refurbish special schools, including satellite schools. This will make local schools more accessible for children with special needs.
	During the 2007/08 year $18.179 million was allocated to provide special needs modifications at mainstream schools in New Zealand.  An estimated 131 schools received property modifications as result of this funding to increase the accessibility for disabled students and teachers.
 
This funding is on top of the major property funding that all schools receive to modernise and maintain their property, including provision for increased accessibility for disabled students and teachers.
 
Special residential schools received updated five year agreement property budgets, and all received an enhanced property maintenance grant


	2. 
	There will be a review of the design of activities later this year to identify where the ‘special education’ area can be strengthened.
	

	3. 
	A consultation document Becoming a Teacher in the 21st Century will be disseminated widely for feedback in September and October.  Recommendations for change should be with Cabinet early in 2008.  

The review addresses the specific needs of diverse learners including those with disabilities through its focus on graduates needing to meet robust standards before they begin teaching and provisionally registered teachers having sound advice and guidance programmes and rigorous assessment of their performance before they are fully registered.

	Achieved. The document was sent to all schools, all tertiary providers of ITE, and to the following key representative organisations: NZSTA, NZPF, NZSPC, NZEI, PPTA, Council Deans, NZVCC, TEFANZ, AUS, STE, NZASA, Te Runanga Nui etc. It was also on the Ministry of Education’s website inviting anyone to make a submission. 
Discussion document had seven propositions which Cabinet agreed to in May 2008. Cabinet agreed that more was needed to deliver the fundamental improvements required in initial teacher education.  It mandated more policy work to ensure new teachers’ are well prepared to teach all students, including Maori and Pasifika students, and students with special education needs and have good classroom management skills to deal with behaviour.

	4. 
	Assistive Technology application process reviewed 06-07. The new process along with guidelines that support that process will be updated to enhance accessibility further later in 2007.
	Achieved. Assistive Technology guidelines released in October/November 2007. Factsheets and exemplars published in February 2008 to support process. 


Leading work that makes a difference
This section is for you to describe key work that your agency is leading that makes a difference in the lives of disabled people. This work may directly relate to disabled people, or it may be for all people but have a strong impact on disabled people.

You should use this template to:

· describe your progress against previously planned work and/or new work undertaken since the last plan.

There are separate sections for you to report on progress on any specific activities planned by your agency in support of:

· New Zealand Sign Language Act 2006

· National Health Committee’s 2003 report: To Have an ‘Ordinary’ Life: Community membership for adults with an intellectual disability.
You may like to indicate whether your plan incorporates implementation action over several years (multi-year planning), with milestone dates that you can report progress against annually. 
Achievement story

Please tell us about an achievement of your agency in 2007-2008, what this involved, any consultation with disability sector organisations, and the effect the policy or service has had/or will have on disabled people. 

Assessment for learners with special education needs
In 2005, baseline funding was provided to the Ministry of Education “to promote effective assessment for learning for children and students who require an adapted curriculum because of their special education needs. Assessment exemplars and resources will be developed and disseminated through information communication technologies (ICT) means, professional development, specialist and resource teachers, and Group Special Education (GSE) staff.”

The Assessment and Qualifications team, in the Ministry’s Learning Design section of the Curriculum, Teaching and Learning division, leads this initiative in collaboration with Ministry of Education, Special Education (GSE). Advice and support is provided through an Advisory Group which includes a range of perspectives, including those of parents, teachers, Māori and Pasifika communities.

The exemplars are intended for use by classroom teachers who are supporting students verified in the Ongoing and Reviewable Resourcing Schemes (ORRS) with high and very high support needs, and who are expected to learn within Level One of the NZ Curriculum for the whole of their school career.

In the first phase of the project, the University of Canterbury’s UC Education Plus team is leading the development of approximately 70 exemplars by the end of October 2008. The exemplars all illustrate use of learning stories, a form of narrative assessment, and are being developed by teachers, parents and advisers working together. A teachers’ guide to narrative assessment is also being developed.

At the same time, Massey University are evaluating the exemplars and teachers’ guide, and have surveyed nearly 1,000 teachers for their knowledge of narrative assessment in general and learning stories in particular. The final analysis and report from this development stage is due at the end of November 2008.

Preparations are well advanced for contracting professional learning and development support through an open tender process. The support will start during Term Four 2008, and will run for six terms in one region, before being repeated in other regions.
Please report on progress with the following pieces of leading work recorded by your agency in its plan for 2007-2008 and new activities undertaken during the period:
1. Improving learning for children and young people with Autism Spectrum Disorders (ASD)
a)
What time period does this work cover?

1 July 2007 to 30 June 2008

b)
Please describe this work

This is a suite of research-led, autism spectrum disorder (ASD)-specific initiatives that address disparities in educational achievement for children and young people with ASD. There is a particular focus on early intervention. The ASD work programme has two main themes: professional learning and development and information sharing.

The ASD-specific work programme has been designed around priorities identified by the ASD Intersectoral Advisory Group, which includes people with ASD together with parents and whānau of people with ASD.

Components of the ASD work programme included (and many are ongoing):

· In collaboration with the Ministry of Health, jointly funding the development and publication of three versions (full, te reo Māori and English summaries) of the NZ ASD Guidelines. Following the launch in Parliament on 2 April 2008 (the inaugural World Autism Awareness Day), that was led by people with ASD and parents of people with ASD, disseminating, promoting and using the Guideline throughout the specialist education workforce and with parents and whānau. Approximately 6,000 copies of the full Guideline and 8,000 copies of the summary have been distributed. 

· With the publication of the Guideline, for the first time in NZ, we now have a firm evidence-base for providing effective services and support for people with ASD.
· Commissioning technical reviews of the published research on applied behaviour analysis (ABA) interventions for people with ASD. The final reports are due in December 2008.
· National provision of ASD-specific parent education programmes (jointly funded and co-purchased with the Ministry of Health). 89 families/whānau have taken part in the Early-Bird programme within this time period
· National network of ASD Early Intervention Development projects (using the SCERTS( framework). Twelve project teams established, together supporting 57 children with ASD, their parents, whānau and early childhood education teams.
· National provision of ‘tips for autism’ whole team professional learning and development for those supporting primary school age students. Seventy teams have taken part in the four-day programme in this period – each team includes one or more parents/whānau members, teachers, teacher aides, other school personnel and specialist service providers.
· Funding a three-year independent evaluation of ‘tips for autism’ (scheduled for completion June 2010). The results of the first year are highly encouraging.
· Funding provision of introductory ASD-specific professional learning and development for specialist teachers, including RTLB, SENCOs, ORRS teachers etc. 120 teachers have taken part in the three-day course with this period.
· Distributing booklet for teachers on supporting students with ASD in the regular classroom. 8,000 copies of the revised edition have been distributed, and a further revision and reprint commissioned.
· Developing and maintaining up-to-date, accurate information on ASD, available through websites and email distribution, including the main Ministry of Education website and community websites (previously TKI).
· With the Ministry of Health, jointly convening the ASD Intersectoral Advisory Group and ASD Guideline Steering Group, both of which met once within this period.
c)
What difference will this work make to disabled people’s lives?

The ASD work programme is aligned with the evidence in the NZ ASD Guideline, especially recommendations in parts two, three, six, seven and eight. The voices of people with ASD are highly evident in the NZ ASD Guideline, from the art work on the covers, through the preface, to the quotes from individuals with ASD.

As stated on page 71 of the NZ ASD Guideline, “… parent education has been identified as one of the most widely accepted intervention methods for children with ASD.”

In terms of the focus on early intervention, the Guideline confirms the need to intervene early and indicates that there is no evidence that any single model (of intervention) is effective for teaching every goal to all children with ASD. It goes on to state that models should be chosen to fit the characteristics of the child and the learning situation (rec.3.1.2).

The Guideline confirms the efficacy of prioritising provision of professional learning and development to those who provide a specialist or consultancy service and support and education to others (rec. 6.23).

The primary impacts of the ASD work programme are:
· Increased knowledge, skills and confidence of parents, whānau, teachers and specialist staff in providing effective, evidence-based support for children and young people with ASD;

· Improved valued outcomes (learning, social and cultural) of children whose parents, whānau, teachers and specialists have been involved in any of the ASD-specific professional learning and development programmes and / or who have accessed the ASD-specific information;

· Up-to-date evidence base of ASD-specific effective interventions and approaches.
Involvement of people with ASD in the ASD Intersectoral Advisory Group ensures that disabled people are leading and influencing policy and practice in relation to services for people with ASD.

d)
What wider goal does this work contribute to? Are there other pieces of work that also contribute to this goal? 
Families Young and Old. 
e)
How is progress in achieving this work being measured or to be measured?

All the activities outlined above have robust built-in reporting and monitoring functions. In addition, independent evaluation has been conducted of the parent education model and is being carried out on ‘tips for autism’.

f)
What objectives in the New Zealand Disability Strategy does this work connect with?

1.2, 3.1, 3.3, 3.6, 3.7, 7.3, 7.5, 7.6, 7.7, 7.8, 13.4, 15.3, 15.8 
g)
What part of your Statement of Intent and/or other strategic documents does this work connect with?

· All children develop strong learning foundations;

· All young people participate, engage and achieve in education;

· Ka Hikitia - Managing for Success;

· Pasifika Education Plan.
· State Services Commission ‘Interagency Collaboration for Outcomes’ (2003) and related documents.

· Education and transformation – building an education system for the 21st Century 

Links to Better Outcomes for Children 
Action 1.4: Ministry of Education, Special Education (GSE) evidence-based contribution to policy development;

Action 3.4: Agree what constitutes evidence, in which circumstances and why;

Action 3.6: Systematic literature reviews and evaluations to reduce information gaps completed;

Action 3.7: All managers and practitioners apply agreed national evidence and models practice;

2. Better Outcomes for Children Action Plan 2006-2011
a)
What time period does this work cover?

2006-2011

b)
Please describe this work

Better Outcomes for Children is an internal plan for the Ministry of Education. It is about raising achievement and improving services for the children who are eligible for specialist services from Special Education.

c)
What difference will this work make to disabled people’s lives?

Increase their engagement in early childhood and school settings by reducing barriers to learning, intervening early with the provision of specialist support, improving the quality of specialist services and developing productive partnerships across the education sector that will utilise the joint expertise of services in a geographical area.

d)
What wider goal does this work contribute to? Are there other pieces of work that also contribute to this goal? 
There are a wide range of steps with each of the above mentioned programmes to increase engagement.  For example, working towards providing only evidenced based interventions for disabled people, setting specialist service standards and providing a culturally responsive service are some of the programme in operation.

e)
How is progress in achieving this work being measured or to be measured?

All programmes are in the annual business plan with national, regional, and local agreed indicators that measure progress.

f)
What objectives in the New Zealand Disability Strategy does this work connect with?

Objective 3

g)
What part of your Statement of Intent and/or other strategic documents does this work connect with?

Links to Better Outcomes for Children
Action 1.4: Special Education’s evidence-based contribution to policy development

Action 1.5: Shared understanding of outcomes and managing for outcomes developed

Action 1.7: Outcomes and indicators promoted and further developed jointly with sector

Action 1.8: GSE monitoring strategy implemented

Action 1.10: National education indicators include children GSE serves

Action 1.11: Annual review of Action Plan and progress reports regarding implementation

Action 3.4: Agree what constitutes evidence, in which circumstances and why

3. Professional Development of the Special Education Workforce

a)
What time period does this work cover?

Work in this area is ongoing, with a variety of short-term, long-term and ongoing projects.
b)
Please describe this work

Several ongoing projects are being progressed to enhance the capacity and capability of the Special Education specialist workforces. These include:

· Study Awards have been provided for teachers and others wishing to undertake the training required to work as: a Teacher of the Deaf, a Resource Teacher Vision, an Early Intervention Teacher, a Resource Teacher: Learning and Behaviour, a Special Needs Teacher or Learning Support Teacher, an Adviser on Deaf Children, or a Psychologist.  Scholarship programmes have been re-introduced to support the training of Speech-Language therapists and Sign-Language Interpreters.

· Contracts have been negotiated with providers, and ongoing monitoring, to ensure training is made accessible to teachers who wish to train as: Teachers of the Deaf, Resource Teachers Vision, Early Intervention Teachers, Resource Teachers: Learning and Behaviour and Advisers on Deaf Children.

· Workforce planning exercise was undertaken and a special education workforce strategy developed that encompasses a number of actions designed to ensure that children with special education needs continue to have access to highly effective and responsive specialist workforces.

The provision of professional development opportunities, including training to work effectively with children with challenging behaviours and training to provide Maori cultural supervision.
For the 2008 academic year, the following study awards have been allocated for study; 16 for full time Teacher of the Deaf training, 107 for part time Resource Teacher: Learning and Behaviour training, 22 for Special Needs Teacher/Learning Support training, 7 for part time Resource Teacher Vision training, 32 for part time Early Intervention Teacher training and 13 for part time Advisers on Deaf Children training.

Contracts that are in place and are being monitored over the 2007-08 period include a variety of contracts to cover: the part time delivery of training for Early Intervention Teachers and Resource Teachers: Learning and behaviour; field visits for Resource Teachers Vision and Teachers of the Deaf; and a contract to cover the delivery of papers to support the training of Advisers on Deaf Children.
c)
What difference will this work make to disabled people’s lives?

Professional development opportunities will be available and accessible to support the development of specialist workforces. This will lead to a skilled and well trained specialist workforce to support disabled learners in educational settings. The Study Awards have been set up to ensure that the supply of trained specialist teachers is sufficient to meet the demand required from the specialist workforces. A good balance between supply and demand of trained specialist teachers is likely to contribute towards providing better learning outcomes for children.
d)
What wider goal does this work contribute to? Are there other pieces of work that also contribute to this goal? 
The work contributes to Special Education’s goal of skilled staff by 2011, as identified in Better Outcomes for Children: An Action Plan, for GSE 2006-2011.

e)
How is progress in achieving this work being measured or to be measured?

· By monitoring demand for and uptake of awards and scholarships.

· By the availability of relevant high quality and accessible professional development and learning opportunities

· Implementation of actions included in the Special Education Workforce Strategy to build the capability of the Ministry of Education’s special education managers and field staff.

f)
What objectives in the New Zealand Disability Strategy does this work connect with?

Objective 7.8

g)
What part of your Statement of Intent and/or other strategic documents does this work connect with?

· Ministry of Education Statement of Intent 2007-2012: Strong early foundations in primary schooling with and emphasis on students with special education needs. Ensure all children are able to engage in safe and inclusive learning environments. 

Links to Better Outcomes for Children 

Action 3.2: Implement a national plan for professional development across all services and levels in the organisation, including induction that supports ongoing professional competency implemented.

Action 3.3: Implement a workforce development strategy.

4. Implementation of National Specialist Service Standards

a)
What time period does this work cover?

This is part of the Better Outcomes for Children, 5 year GSE action plan 2006-2011.

b)
Please describe this work

The goal of this work is to implement specialist service standards for all Ministry of Education funded specialist services, which includes services provided by Special Education, Early Intervention service providers and other fund managers for students who are ORRS-funded.  

A collaborative process was used to develop these service standards involving a wide range of stakeholders participating in regional focus group workshops.  Providers have chosen a similarly collaborative implementation path.    

Work on implementing the service standards in 2007/08 has concentrated on developing national access criteria for the services. Draft access standards are currently being trialled and should be in place in 2009. 

A process has been developed for monitoring and reviewing service standards which includes representation of all provider types and of parents. Trial reviews will take place over the following year ready for full implementation in 09/10. 
c)
What difference will this work make to disabled people’s lives?

All learners with disabilities who require specialist education services will be able to access more consistent and standardised services across the country.

The national framework for provision will allow a child-focused approach and encourages a collaborative approach to providing service.

Disabled people are involved in the decisions that are made around setting and monitoring service standards.

d)
What wider goal does this work contribute to? Are there other pieces of work that also contribute to this goal? 
This work contributes to GSEs goal of quality services by 2011, as identified in Better Outcomes for Children, an action plan for GSE 2006-2011.

e)
How is progress in achieving this work being measured or to be measured?

· Nationally developed documentation that defines standards for specific services are in place, when they are required in addition to generic service standards. Behaviour standards have been in place since July 2006.
· Joint training in the standards was completed by September 2006.
· A documented process is being developed for regular review and, where necessary, modification of service standards takes place. This has progressed steadily in the 2006-07 year, and will be completed by July 2008.
f)
What objectives in the New Zealand Disability Strategy does this work connect with?

Objectives 3.1, 3.4, 13.5, 15.5, 15.6

g)
What part of your Statement of Intent and/or other strategic documents does this work connect with?

Links to Better Outcomes for Children
Action 2.1: Nationally consistent ways of working to deliver outcomes implemented

Action 2.5: Nationally consistent and effective workload and resource management implemented

Action 3.5: Model of practice and principles agreed with evidence-based operational detail

5. Ministry of Education protocols with the Ministry of Health and ACC for students in schools with special education needs

a)
What time period does this work cover?

Approximately two years, from 2006/07 onwards.

Review of Protocols with Health planned for Oct 08 – April 09

b)
Please describe this work

A review of the protocols between Ministry of Health and the Ministry of Education, and between ACC and the Ministry of Education. 

c)
What difference will this work make to disabled people’s lives?

The purpose of the interagency protocols is to clarify roles and responsibilities around students who receive therapy services and/or equipment from either the Ministry of Health or ACC and are accessing specialist education services under Special Education 2000 policy. 

d)
What wider goal does this work contribute to? Are there other pieces of work that also contribute to this goal? 
This work contributes to Special Education’s goal of quality services by 2011, as identified in Better Outcomes for Children, an action plan for GSE 2006-2011.

e)
How is progress in achieving this work being measured or to be measured?

Health Protocol: 

· A joint Project Brief has been agreed between Health and Education

· A jointly agreed project plan will be developed in line with the Project Brief, against the review work will be measured

ACC Protocol: 

· In the early stages of developing these protocols, some clarity about the way in which services were provided by each agency was achieved. Given this new situation, it was determined that developing the protocols should not be a high priority. If deemed appropriate in the future, work may resume. This work has remained a low priority over the last 12 months and work has not progressed. 
f)
What objectives in the New Zealand Disability Strategy does this work connect with?

Objectives 3.2, 3.4, 3.6, 3.7, 6.1, 6.3, 6.4, 13.1, 13.5, 13.6

Health Protocols 3.2, 3.4, 3.7, 6.1, 7.2, 7.7, 13.1, 13.5, 13.6

g)
What part of your Statement of Intent and/or other strategic documents does this work connect with?

Links to Better Outcomes for Children

Action 2.1: Nationally consistent ways of working to deliver outcomes implemented.

Action 2.3: Address service process issues from children’s feedback and from Local Service Profiling meetings.

6. Assessment for Learners with Special Education Needs

a)
What time period does this work cover?

This report-back covers the period 1 July 2007 to 30 June 2008, though the project itself is ongoing.

b)
Please describe this work

This work involves the development of curriculum exemplars for learners with special education needs who are likely to be working long-term within Level 1 of the New Zealand Curriculum. The curriculum exemplars portray exemplary practices in using narrative assessment to inform planning, teaching and learning experiences. The exemplars take the form of ‘Learning Stories’, a validated form of narrative assessment that is particular effective at involving all the significant people in the student’s life as contributors to the assessment process. 25 exemplars have been developed, with a further 30 expected by the end of October 2008. All exemplars are being independently moderated, with finalised versions being available on a website for ease of access.

The development process has involved working groups of teachers, supported by curriculum advisors, who are directly supporting students in a range of educational settings in Otago and Canterbury. A guide to narrative assessment has also been developed.

The project is supported by an Advisory Group, consisting of parents and other educators who together ensure access to a representative range of perspectives, including Māori and Pasifika, early childhood and school settings.

The exemplars and narrative assessment guide are being independently evaluated, with the final report from this development phase (phase two of the evaluation) being due in November 2008.

From Term Four 2008, the completed exemplars will be introduced to teachers, parents and specialists in another region of NZ, accompanied by a six-term professional learning and development programme.
c)
What difference will this work make to disabled people’s lives?

Primary and secondary teachers are better able to assess learning and provide meaningful learning opportunities for students with significant special education needs.

Teachers have higher expectations for students’ learning and increased confidence in teaching students with special education needs.

d)
What wider goal does this work contribute to? Are there other pieces of work that also contribute to this goal? 
This work contributes to both the Assessment Strategy, in terms of professional learning and assessment tools, and the Better Outcomes for Children Action Plan.

e)
How is progress in achieving this work being measured or to be measured?

Milestones within the following contracts:

· Project writing teams contract - UC Education Plus is contracted to prepare exemplar materials (contract concludes 31 October 2008).

· Publication – currently online, hosted by Learning Media Lte.
· Evaluation - contract with Massey University – phase two of the evaluation is due for completion at the end of November 2008, with phase three taking place in 2009.

f)
What objectives in the New Zealand Disability Strategy does this work connect with?

Objectives 3.1, 3.3, 3.6, 3.7

g)
What part of your Statement of Intent and/or other strategic documents does this work connect with?

This work contributes to the Ministry wide focus on effective teaching (Statement of Intent), the Ministry of Education, Special Education (GSE) focus on presence, participation and, particularly, learning (Better Outcomes for Children) and.the Assessment for Learning strategy. It also contributes to education and transformation – building an education system for the 21st Century. 
7. Survey of Special Education Resourcing

a)
What time period does this work cover?

The survey was commissioned on 14 May 2007 and will be completed on 30 June 2008. The period for which data has been captured by the contracted research consultants was the first two terms of the 2007 school year.

b)
Please describe this work

The survey is intended to provide an overview of special education resourcing as viewed by schools. Fieldworkers visited some 250 primary, secondary and special schools throughout New Zealand with the objective of gaining information about the range and quantity of special education resources coming into each school, how those resources were allocated to meet the needs of students and the outcomes achieved for children with special education needs. The survey will provide both quantitative and qualitative data, the latter taken from interviews with key stakeholders including parents, Board of Trustee members and special education teachers, that will be of particular use for special education policy-making.

c)
What difference will this work make to disabled people’s lives?

The survey will assist the development of policies and practices that will benefit disabled people of school age by contributing to the knowledge held by a wide variety of stakeholders about the manner in which special education is resourced, the quantity of those resources and how those resources are allocated to students in need. It will also facilitate judgements about whether or not resources are distributed equitably and the appropriate responses to this issue. The availability of special education resources for disabled people could be assessed in light of the survey findings and policies developed that will improve disabled peoples lives.

d)
What wider goal does this work contribute to? Are there other pieces of work that also contribute to this goal? 

The survey is part of a wider review of special education resourcing that was approved by the Government in August 2007. Also included in the review is the evaluation of a number of innovative special education resourcing initiatives being run in various parts of New Zealand, the development of a discussion paper that could be used to initiate a nation-wide dialogue around the future of special needs resourcing and the development of policies relating to the distribution and content of special education resources 

e)
How is progress in achieving this work being measured or to be measured?

It will be measured by:

i. the research contractor providing the survey research report on time and at budget

ii. the completion of the resourcing review with significant contributions from the survey

iii. stakeholder reactions to the completed survey.

f)
What objectives in the New Zealand Disability Strategy does this work connect with?

The survey will provide information that may connect with a number of objectives in the NZDS. In particular, however, the survey connects with:

· Objective 3 “Provide the best education for disabled people” – 3.1, 3.2, 3.4, 3.6, and 3.7.

· Objective 7 “Create long-term support systems centred on the individual” – 7.1, 7.5 and 7.6.
g)
What part of your Statement of Intent and/or other strategic documents does this work connect with? 

The survey, and the information that will be available from it, connects most directly with the outcome area “All children develop strong learning foundations” in the 2008-2013 Statement of Intent. It will also assist Ministry actions in relation to its ongoing pursuit of organisational health and capability. The work it does with other agencies to ensure coordinated and effective specialist educational services is particularly relevant. This also links to the Statement of Intent’s value for money. 

8. Behaviour Screening Tool

a)
What time period does this work cover?

Work to develop and implement a new tool began in 2006/07.  This project has been delayed. It is intended to have an existing tool identified and implemented, including training initiatives, in early 2009.

b)
Please describe this work

This initiative will allow for the identification of a screening tool and implementation into Group Special Education (GSE) behaviour services and other existing support services to better identify high risk children for earlier intervention.  The focus will be on screening children under eight years of age, and linking this to access to the Incredible Years programme. There is an emphasis on evidence based intervention services developed for all young children with behaviour problems, with or without a disability.

A national norming process will provide a national prevalence survey of behaviour problems and the appropriate cut off point to provide services to the highest need children within current resources.  Training will be required for implementation and use of the tool will be embedded into standard practice models within existing resourcing.

One reason for the delay in the development and implementation of the Behaviour Screening Tool has been that GSE has been working with the Ministry of Health and their implementation of the B4 School Checks initiative.  This work has a behaviour assessment included.  GSE has since decided to proceed with the development of the Behaviour Screening Tool as not all children will be covered by the B4 School Checks. The GSE screening tool will be complementary to the Health approach. 

c)
What difference will this work make to disabled people’s lives?

Children who need behavioural services are accurately and effectively identified sooner, and receive appropriate and timely support services.

d)
What wider goal does this work contribute to? Are there other pieces of work that also contribute to this goal? 
This piece of work is part of a wider, inter-sectoral anti-social behaviour strategy, with contributions from the Ministry’s of Health and Social Development and CYF. The Incredible Years programme links to the government’s focus on Families - Young and Old.

e)
How is progress in achieving this work being measured or to be measured?

A decision has been made to make a new Research Funding Proposal to identify a more suitable existing tool, rather than developing a new tool. Focus groups will be consulted, and feedback used to ensure the most appropriate tool is identified for use. These groups will include members from Māori, Pasifika, disability and refugee communities. There will also be inter-sectoral consultation.

The original dates were: 
· norms to be completed by the end of 2007

· tool ready for use in early 2008 
· training of the screening process for ministry staff, Resource Teachers: Learning and Behaviour (RTLB), early childhood and school teachers to also take place in early 2008. 
These were not met due to the delay stated above. 
f)
What objectives in the New Zealand Disability Strategy does this work connect with?

Objectives 3 and 13
g)
What part of your Statement of Intent and/or other strategic documents does this work connect with?

This work contributes to one of the ministry’s vital outcomes of ‘developing quality providers’, as identified in the Statement of Intent.
9. Universal Newborn Hearing Screening Early Intervention Services Development

a)
What time period does this work cover?

Planning for Universal Newborn Hearing Screening started in 2005.  Nationally the implementation will be completed around December 2010
b)
Please describe this work

Of 61,000 births per year an estimated 80 – 100 will be detected as having a congenital hearing loss sufficient to require intensive early intervention services.  The Ministry has worked in collaboration with the Ministry of Health to develop a shared services pathway to support babies diagnosed with a hearing loss at birth, their families and whanau.
c)
What difference will this work make to disabled people’s lives?
Through the provision of an effective early intervention service it will enable babies to develop language and communication skills on par with their hearing peers as they grow up.  This will in turn reduce barriers to their life-long participation in society. 

d)
What wider goal does this work contribute to? Are there other pieces of work that also contribute to this goal? 
This work contributes to GSEs goal of quality services by 2011, as identified in Better Outcomes for Children, an action plan for GSE 2006-2011.

e)
How is progress in achieving this work being measured or to be measured?

Programme measures include the number and age of children referred from district health board audiology to GSE intervention services, the time taken to attempt contact with the family and the number of children remaining in service at 5 years or age.  More detailed programme measures based around individual child achievement are also being developed.
f)
What objectives in the New Zealand Disability Strategy does this work connect with?

Objective 3 provide the best education for disabled people

Objective 7 create long term supports centred on the individual

Objective 15, value families, whanau and people providing ongoing support
g)
What part of your Statement of Intent and/or other strategic documents does this work connect with?

Links to Better Outcomes for Children
Action 2.1: Nationally consistent ways of working to deliver outcomes implemented

Action 2.4: Manage service coverage and access to services to support outcomes and reduce disparity
New Zealand Sign Language Act 2006 

This section should be used to describe progress made in work your agency has planned in response to the New Zealand Sign Language Act.

In April 2006, the New Zealand Sign Language Act became law. This legislation recognises New Zealand Sign Language (NZSL) as an official language of New Zealand, gives the right to deaf people to use NZSL in legal proceedings, and provides guidelines to government agencies on the use of NZSL and on consultation with the Deaf community.

Section 9 of the NZSL Act 2006 states:

1. A government department should, when exercising its functions and powers, be guided, so far as reasonably practicable, by the following principles: 

a. the Deaf community should be consulted on matters relating to NZSL (including, for example, the promotion of the use of NZSL)

b. NZSL should be used in the promotion to the public of government services and in the provision of information to the public

c. government services and information should be made accessible to the Deaf community through the use of appropriate means (including the use of NZSL).

2. Consultation carried out by a government department under subsection (1)(a) is to be effected by the chief executive of the government department consulting, to the extent that is reasonably practicable, with the persons or organisations that the chief executive considers to be representative of the interests of the members of the Deaf community relating to NZSL.

3. The purpose of the principles in subsection (1) is to promote access to government information and services for the Deaf community, but nothing in subsection (1) is to be read as conferring on the Deaf community advantages not enjoyed by other persons.

Please report on progress with the following pieces of NZSL Act work recorded by your agency in its plan for 2007-2008 and new activities undertaken during the period:

1. Implementation of the New Zealand Sign Language Act
a)
What time period does this work cover?

This is a 5 year plan relating to the New Zealand Sign Language Act. The document was created in 2005 as a plan to help remove language barriers for deaf people accessing education services. See the attached document (pgs 54-65). 
b)
Please describe this work

The Ministry developed a five year plan in 2005 indicating how it will implement the New Zealand Sign Language Act. The plan is comprised of four key parts:

Section A: Communication and Awareness

· Availability of public communication and information about education in formats accessible to the Deaf community 

· Access for deaf parents to information and support from the education sector, especially at a local level

· Availability of information and support for parents and family/whanau of deaf/hearing impaired children about NZSL and its role in their education 

· Awareness of NZSL and Deaf culture by stakeholders in the education sector

Section B: Workforce Development

· Increased representation of deaf/hearing impaired people in education workforce

· Availability of trained: 
· tutors in NZSL

· educational interpreters

· and training providers for the above

· NZSL proficiency level of the specialist and assistive/ communication workforces for deaf students

Section C: Access to learning through NZSL

· Ability of teaching workforce to communicate appropriately with deaf students (using NZSL and other visual communication techniques)

· Curriculum development and recognition of NZSL 

· Access to the core curriculum for deaf/hearing impaired students

Section D: Other issues related to Principles of the NZSL Act
· Preparation of deaf students who use NZSL for the workplace

· The needs of different cultural groups of deaf people 

· Access by deaf/hearing impaired students to extracurricular and other activities relating to education due to attitudinal and 

· communication barriers 

· Access to tertiary education sector for deaf/hearing impaired people

· Deaf community involvement in service design and delivery processes

c)
What difference will this work make to Deaf people’s lives?

Communication access issues for Deaf people in the area of education will be progressively addressed until fully inclusive systems are in place that allow Deaf people to fully access education and services most suited to their needs. 
d)
What wider goal does this work contribute to? Are there other pieces of work that also contribute to this goal? 

The plan is aligned with the Ministry of Education, Special Education outcomes (presence, participation, and learning).  It also contributes to the goals of the Better Outcomes for Children action plan 2006-2011. 
e)
How is progress in achieving this work being measured or to be measured?

An internal reporting function has yet to be set up.  Plans for the 2008/9 year are still to be determined but all planned items of work will be provided to the Office for Disability Issues on a yearly basis from 2008. The attached five year plan contains more information about broad short and long term goals (pgs 54-65). The 2007-08 reporting then follows (pgs 69-75). 
f)
What objectives in the New Zealand Disability Strategy does this work connect with?

Objectives 1, 2, 3, 4, 6, 10, 11, 12, 13, 14, 15

g)
What part of your Statement of Intent and/or other strategic documents does this work connect with?

This connects with education sector priorities included in the Statement of Intent. These include strong learning foundations and participation, engagement, and achievement in education. 
The Ministry of Education’s implementation plan for the removal of language barriers to deaf people accessing education services (2005)
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	(A) COMMUNICATION AND GENERAL AWARENESS

	ISSUE 
	SOLUTIONS
	CURRENT WORK
	SHORT-TERM WORK

(little or no cost)
	LONG TERM WORK

(possible cost implications)

	A1) Availability of public communication and information about education in formats accessible to the Deaf community.
	Provide key information in accessible formats - for example accessible English, pictorial, signed video clips, interpreters for speeches.

Provide accessible routes to  information

- eg dedicated fax number, processes to provide interpreter when required.
	The Ministry of Education’s Stakeholder Relationships Unit (SRU) is preparing policy guidelines for use by Ministry staff when developing information or communications.  These will include the use of accessible formats for deaf and hearing impaired audiences including NZSL.


	Consider adding fax numbers and email addresses on all community material (not just phone numbers).

Investigate internal education about relay service.


	Look more closely at the issue of access routes.



	A2) Access for deaf parents (of deaf or hearing children or both) to information and support from the education sector, especially at a local level.


	Specifically address communication problems for deaf parents

· provide access to school meetings,

· access channels for deaf parents to express views/raise issues,

· parent networks,

· improved access to information.
	
	Improve all schools’ understanding of NZSL communication strategies, and how to provide accessible information and access interpreting services.

Establish accessible contacts for deaf parents – e.g. a national liaison officer.


	Review funding structures for provision of  NZSL interpreting services in education.

Consider using Video conferencing equipment as a tool for accessing interpreters.


	ISSUE 
	SOLUTIONS
	CURRENT WORK
	SHORT-TERM WORK

(little or no cost)
	LONG TERM WORK

(possible cost implications)

	A3) Availability of information and support  for parents and family/whanau of deaf/hearing impaired students about NZSL and its role in their education.
	Make information about NZSL and the education of deaf students available.

Improved research about the -/+ of alternative education, communication modes and audiological options and unbiased access to research findings.
	The Family Book has been produced by Deaf Education Aotearoa New Zealand (DEANZ) and the National Audiology Centre (NAC) for distribution to all family/whanau of deaf and hearing impaired children containing information and resources on educational issues.

Deaf education sector gives accurate, evidence based information and support to families/whanau on educational issues – primarily through AODC network (demand for this service links to issues discussed in section B).
	Liaise with parents & family/whanau to inform about NZSL and its role in the Deaf child’s education.


	Provide better access to research and resources on deaf education, communication modes and audiological options.

Investigate availability and utilisation of NZSL courses for parents of deaf children in early childhood including distance education and assess the use of Deaf mentors & Deaf resource people as a resource to assist parents & families/whanau to develop NZSL skills.

Process to ensure AODC training and ongoing knowledge links to current research and evidence base.




	ISSUE 
	SOLUTIONS
	CURRENT WORK
	SHORT-TERM WORK

(little or no cost)
	LONG TERM WORK

(possible cost implications)

	(A4) Awareness of NZSL and Deaf culture by stakeholders in the education sector.
	Programmes to raise awareness of NZSL, and Deaf culture for 

· teachers,

· students,

· MOE staff,

· Other

      stakeholders.


	Deaf Awareness Week.

Deaf Education Centres have developed materials.

Use of the full and compact versions of the NZSL Dictionary (developed at Victoria University).
	Enhance awareness and promotion of NZSL in schools.  For example make available language based resources for all schools during Deaf awareness week in consultation with Deaf community.

Ensure schools have information about the NZSL Bill (possible avenues are: School Trustees Association and New Zealand Principals Association and Education Gazette).

Investigate strategies to promote awareness of NZSL and Deaf culture in the Ministry of Education corporate environment 

Eg – NZSL classes,

-   Information about 

           the NZSL Bill.


	


	(B) WORKFORCE DEVELOPMENT FOR NZSL

	ISSUE 
	SOLUTIONS
	CURRENT WORK
	SHORT-TERM WORK

(little or no cost)
	LONG TERM WORK

(possible cost implications)

	B1) Increased representation of deaf people in education sector workforce at all levels.


	Encourage employment and recruitment of deaf staff.

Improve support for deaf student teachers to help them meet registration and training requirements.
	
	Audit MOE and education sector HR policies to evaluate any language access and environmental requirements to current and potential deaf employees.

Assess employment support for deaf educators in

· Training,

· Gaining qualifying experience,

· Access to teaching in mainstream settings (see D5).


	


	ISSUE 
	SOLUTIONS
	CURRENT WORK
	SHORT-TERM WORK

(little or no cost)
	LONG TERM WORK

(possible cost implications)

	B2) Availability of a range of appropriately trained

· tutors in NZSL

· educational interpreters

and training providers for the above.


	Analyse the needs of those who require NZSL tuition and interpreting in education (different groups) in order to address the gaps and shortages and develop a range of appropriately qualified

· tutors in sign language,

· educational interpreters,

· and training options for the above.

Deaf mentors/Deaf resource people to help establish NZSL skills.
	Offering scholarships to encourage fluent Te Reo speakers to train as NZSL/English/Te Reo interpreters.

Work being done by Deaf Mentors/ Deaf Resource people helping to establish NZSL skills.
	Make improvements to current tutor and educational interpreting training and practice.
	Work to identify range of needs and best options to meet these needs.

Detailed, implementation level work with other government agencies to develop workforce through

· scholarships,

· learning assistance,

· increased training programmes that are available and accessible increased clarity around qualifications and proficiency and standards,

· review of funding 

· more understanding of complexity and purpose of these roles.

Assess how funding could be accessed for Deaf Mentors and Deaf Resource persons (link to C1).


	ISSUE 
	SOLUTIONS
	CURRENT WORK
	SHORT-TERM WORK

(little or no cost)
	LONG TERM WORK

(possible cost implications)

	B3) NZSL proficiency level of the specialist and assistive/ communication  workforces for deaf students.
	Ensure appropriate communication and NZSL training is provided for specialist and those who work with deaf students.

Enhance training and professional development options for specialist workforce.


	Specialist teacher review being conducted to ensure specialist teachers are well trained and engaged in continuing professional learning.

Work to increase training programmes availability and accessibility (eg – distance learning packages and video conferencing learning opportunities).

Also ensure that specialist training covers issues around understanding Deaf communication and culture.


	Ongoing professional development for specialist workforce.

Ensure specialist training covers issues around understanding Deaf communication, 

cultural sensitivity and understanding (link to C1).


	Investigate the development of standards of NZSL proficiency for those working closely with deaf students.

Investigate other options to support the NZSL skills of this part of the workforce

· training scholarships,

· clarity around qualifications,

· role definitions/purpose,

· understand local community networks and needs.


	(C) ACCESS TO LEARNING THROUGH NZSL 

	ISSUE 
	SOLUTIONS
	CURRENT WORK
	SHORT-TERM WORK

(little or no cost)
	LONG TERM WORK

(possible cost implications)

	C1) Ability of teaching workforce to communicate appropriately with deaf students (using NZSL and other visual communication techniques).
	Ensure those working with Deaf students are appropriately trained (ability and skills to collaborate, understand deaf culture, understand how deaf communicate with each other).

Promotion and appropriate use of NZSL.

Include NZSL awareness in initial teacher training and provide targeted training and skill building as required.


	Variety of resources held by Deaf Education Centres.


	Review training modules on NZSL awareness in teacher education programmes, through the Teachers Council and training providers.


	Ensure resources available to deliver targeted awareness training when need arises – includes training in collaboration with deaf people, deaf culture and deaf communication).

Deaf mentor programmes for mainstream settings.

Skills training for use of visual resources and NZSL, and development of resources that demonstrate these strategies.

Need for access to funding for Deaf Resource people/ Deaf Mentors.


	ISSUE 
	SOLUTIONS
	CURRENT WORK
	SHORT-TERM WORK

(little or no cost)
	LONG TERM WORK

(possible cost implications)

	C2) Curriculum development and recognition of NZSL.


	Development and publication of curriculum that recognises NZSL as a language subject.
	Work is being progressed that positions NZSL within the learning languages generic framework development.

NZSL will soon be available as a curriculum subject. 

www.tki.org.nz (learning languages kete) has a NZSL webpage.


	Develop a clear, high-level plan on the resources required and how they will be developed.


	Develop teaching resources.

Development of appropriately skilled teaching workforce to deliver NZSL subject (linked to part B).



	C3) Access to the core curriculum for deaf / hearing impaired students

· lack of interpreters in class,

· inaccessible curriculum materials,

· lack of appropriate resources,

· teachers not able to assess Deaf language skills adequately.
	Improved access to the curriculum using NZSL.

Improved human resources (e.g. interpreters/ communicators).

Accessible materials and resources.


	Ongoing work on curriculum adaptation and resource development by DECs that covers a wide range of initiatives.
	Continue to improve access to mainstream curriculum subjects via NZSL.

Further develop resource materials incorporating NZSL.

Explore video conferencing opportunities.


	Encourage teachers fluent in NZSL (both deaf and hearing).

Workforce development of interpreters to work in education settings

(links to section B).


	(D) OTHER ISSUES RELATED TO PRINCIPLES OF THE NZSL BILL

	ISSUE
	SOLUTIONS
	CURRENT WORK
	POSSIBLE FUTURE

SHORT-TERM WORK

(little or no cost)
	POSSIBLE FUTURE

LONG TERM WORK

(possible cost implications)

	D1) Preparation of deaf students who use NZSL for the workplace - transition support can be fragmented and communication inaccessible.


	Transition services need to be available and accessible.


	Inter-sectoral work underway to improve support services available for young people with disabilities during the transition phase.


	Inter-sector meeting to discuss transition and employment issues for Deaf people.
	Improve Deaf students ability to access modules and materials for developing their own strategies and independence.

Create an accessible interface between education and work to aid the transition process for deaf students.



	D2) The needs of different cultural groups of deaf people.
	Inclusion measures such as recognition of Maori signing and trilingual interpreters.

Accommodate signing needs of other cultures such as Pasifika and immigrant populations in communicating using NZSL.

Appropriate educational programmes available that reflect the cultural beliefs of a community.
	Offering scholarships to encourage fluent Te Reo speakers to train as NZSL/English/Te Reo interpreters.


	Hold consultations with cultural groups to identify cultural needs and to discuss options for meeting these needs.
	Ensure NZSL information and resources for the family/whanau and child are available in culturally appropriate forms.


	ISSUE 
	SOLUTIONS
	CURRENT WORK
	POSSIBLE FUTURE

SHORT-TERM WORK

(little or no cost)
	POSSIBLE FUTURE

LONG TERM WORK

(possible cost implications)

	D3) Access by deaf/ hearing impaired students to extracurricular and other activities relating to education due to attitudinal and communication barriers.
	Provide NZSL and improved access for the Deaf student in extracurricular and other school-related activities and materials.

Encourage inclusion of deaf students in all school activities.
	Variety of initiatives to provide networking and mentoring opportunities for deaf students.
	Hold trial extracurricular activities.

Consult with Deaf community, schools, students, education workforce, public on enabling NZSL access to extracurricular and other activities.
	Create resources for coach/teachers to help them understand NZSL and visual communication techniques.

Produce information for peers on how to include the deaf child.

Design accessible programmes to help deaf students understand how to interact appropriately in extracurricular settings and learn useful strategies.

Need for access to funding for Deaf mentors and Deaf Resource people.



	D4) Access to tertiary education sector for deaf/ hearing impaired people

· NZSL,

· Support.
	Improve access and provide more support and accessible information for deaf people in the tertiary education sector.
	Established deaf resource centre at tertiary institute – ADVANCE centre.


	Hold consultation phase with Deaf community & tertiary sector representatives and intersectoral (eg providers/ agencies) representatives on Deaf people’s access to the tertiary sector.


	Increase awareness of NZSL and NZSL accessibility in the tertiary sector – possible use of existing disability networks to increase awareness of NZSL.



	D5) Deaf people with strong understanding of education to be involved in 

· consultation,

· services design,

· service delivery.


	Ensure the deaf community are consulted on their education services, and are equal partners and represented in the decision making.

Ensure deaf people are part of the organisations that develop resources and programmes, and the delivery of services.
	Relationship established with DEANZ regarding service provision (national plan).

MOE working with DEANZ and wider deaf education sector on a strategic plan proposal for deaf education.

Deaf education sector representatives involved in mainstream curriculum development.


	Hold discussions with Deaf community & education sector representatives regarding Deaf people’s involvement in 

· consultation,

· services design,

· service delivery.

Investigate current barriers to completing teacher training, qualification and employment for Deaf teacher trainees.
	Explore further development of consultation processes – especially when discussing the role of NZSL in learning, curriculum development, teacher training, and communication to the deaf community.

(Also refer to option B1).


NZSLA Implementation Plan Reporting 2007-08

Communication and General Awareness 
	Action outputs
	Planned 2007-2008
	Actual achieved 2007-2008

	Availability of public communication and information about education in formats accessible to the Deaf community.
	The Ministry of Education’s Communications Group is preparing policy guidelines for use by Ministry staff when developing information or communications.  These will include the use of accessible formats for deaf and hearing impaired audiences including NZSL.
	Policy guidelines not yet developed. 

	Access for deaf parents (of deaf or hearing children or both) to information and support from the education sector, especially at a local level.
	
	

	Availability of information and support for parents and family/whanau of deaf/hearing impaired students about NZSL and its role in their education.
	Ministry of Education works with Deaf education sector to provide accurate, evidence based information and support to families/whanau on educational issues – primarily through AODC network. 
	The Ministry formed a working group comprising of Deaf, parents, and professionals, to initiate the development of a visual communications strategy to support the Universal Newborn Hearing Screening Early Intervention service. 

This strategy is intended for use by all families with a newly diagnosed baby with a hearing impairment. 

	Awareness of NZSL and Deaf culture by stakeholders in the education sector.
	Deaf Awareness Week.


	Achieved. The Ministry participated in 2008 by offering NZSL classes to ministry staff. A joint morning tea was held between Special Education and Group Maori to celebrate two of New Zealand’s official languages. 



	Development of a protocol for Ministry receptions for communicating with deaf people
	
	


Workforce Development for NZSL 
	Action Outputs
	Planned 2007-2008
	Actual achieved 2007-2008

	Increased representation of deaf people in education sector workforce at all levels
	
	

	Availability of a range of appropriately trained tutors in NZSL and educational interpreters and training providers for these.


	Offering scholarships to encourage fluent te Reo speakers to train as NZSL/English/Te Reo interpreters.

Work being done by Deaf Mentors/ Deaf Resource people helping to establish NZSL skills.
	Scholarship programme reviewed.  Eligibility criteria extended to include interpreter students fluent in English and another spoken language.  Two scholarships made available to students with fluency in English in an effort to encourage more people into a career in sign-language interpreting.

	NZSL proficiency level of the specialist and assistive/ communication workforces for deaf students.
	Specialist teacher review being conducted to ensure specialist teachers are well trained and engaged in continuing professional learning.
Work to increase training programmes availability and accessibility (eg – distance learning packages and video conferencing learning opportunities).

Also ensure that specialist training covers issues around understanding Deaf communication and culture.


	Training is delivered on-campus in blocks and students from outside of Auckland are supported to travel and stay in Auckland for the duration of these training blocks. Contracts are in place to support the training provider to undertake field visits with students in practical placements outside of Auckland. 

Papers to support the training of Advisers on Deaf Children have been developed and are being delivered by the University of Auckland.


Access to Learning Through NZSL  
	Action Outputs
	Planned 2007-2008
	Actual achieved 2007-2008

	Ability of teaching workforce to communicate appropriately with deaf students (using NZSL and other visual communication techniques).
	Variety of resources held by Deaf Education Centres.


	Resources made available to schools under guidance of Resource Teacher: Deaf workforce. 

	Curriculum development and recognition of NZSL.


	Work is being progressed that positions NZSL within the learning languages generic framework development.

NZSL will soon be available as a curriculum subject. 

www.tki.org.nz (learning languages kete) has a NZSL webpage.
	Achieved – NZSL is positioned within the NZ curriculum with supporting documents

Phase one of the development of a teaching resource achieved – skeleton draft of NZSL Learning Language Series written

Achieved. The NZSL curriculum acts as a supplement document to the NZ curriculum. 
Achieved – this is the second most visited link on TKI. 

	Access to the core curriculum for deaf / hearing impaired students


	Ongoing work on curriculum adaptation and resource development by DECs that covers a wide range of initiatives.
	The Ministry of Education funds the Deaf Education Centres to produce resources. The following are some examples of what has been produced in the 2007-08 year: 
van Asch Deaf Education Centre: 

· Adjective cards with NZSL signs

· Grammar fans with NZSL signs

· Sight word cards with NZSL

· Instructional readers NZSL sign cards (various levels)

· NZSL food and drink, workshop, geography, PE, gardening, and weather sign sheets

· NZSL Grammatical Aspects DVD

· NZSL signs and concepts DVD

· Introducing an instructional reader to a Deaf student DVD

· Story DVD’s
Kelston Deaf Education Centre: 

· DVD on prepositions

· DVD on National Anthem

· DVD on a song called “I can sign a rainbow” 

· A science DVD

· A DVD for signs that are used in Information Technology


Other Issues Related to Principles of the NZSL Bill

	Action Outputs
	Planned 2007-2008
	Actual achieved 2007-2008

	Preparation of deaf students who use NZSL to transition to the workplace
	Inter-sectoral work underway to improve support services available for young people with disabilities during the transition phase.


	Project for transition from school has been scoped. A working group has been formed to further develop this work. 
The Schools Plus initiative is being developed by the Ministry to ensure all students are engaged in learning or vocational activity until the age of 18. The Schools Plus team consulted with the Deaf Education sector at the April 2008 Deaf Education Access Forum. 

	The needs of different cultural groups of deaf people.
	Offering scholarships to encourage fluent Te Reo speakers to train as NZSL/English/Te Reo interpreters.


	Scholarship programme reviewed and eligibility criteria extended to include fluent speakers of languages other than te Reo (and English).  Two scholarships made available to students with fluency in English in an effort to encourage more people into a career in sign-language interpreting.

	Access by deaf/ hearing impaired students to extracurricular and other activities relating to education due to attitudinal and communication barriers.
	Variety of initiatives to provide networking and mentoring opportunities for deaf students.
	Some schools may be undertaking school based initiatives to support hearing impaired students in participating in extracurricular activities. The ministry has not collected information on these initiatives.  

	Access to tertiary education sector for deaf/ hearing impaired people

· NZSL,

· Support.
	Established deaf resource centre at tertiary institute – ADVANCE centre.


	

	Deaf people with strong understanding of education to be involved in 

· consultation,

· services design,

· service delivery.


	Relationship established with DEANZ regarding service provision (national plan).

MOE working with DEANZ and wider deaf education sector on a strategic plan proposal for deaf education.

Deaf education sector representatives involved in mainstream curriculum development.


	Deaf Association and Deaf parents have been represented at the twice-yearly Deaf Education Access Forum. 

A joint ministry and Deaf Education Centres working group included two Deaf members. 

Deaf Association and Kelston Deaf Education Centre were jointly awarded a Ministry contract for developing curriculum resources. 


National Health Committee’s To Have an ‘Ordinary’ Life report

This section should be used to describe the progress made in work your agency has planned in response to recommendations in the National Health Committee’s report To Have an ‘Ordinary’ Life: Community membership for adults with an intellectual disability (September 2003). You can access this report at:

http://www.nhc.govt.nz/publications/PDFs/NHCOrdinaryReport.pdf

Your work will have a specific impact on people with an intellectual disability.

The Ministry of Education, Special Education supports students with special education needs to fully participate in both education and the community. This support enables them to gain the skills, experiences, and support necessary to become active adult members of society. While the ministry does not focus on adults in its work, it does focus on the process by which students reach adulthood - through education and transition.  

Special Education takes a non-categorical approach to special education whereby students are supported in terms of their needs rather than in terms of their disability. This means that students receive the support they need to enable them to access education in their local, regular school. It means that students with intellectual, physical, visual, or hearing impairments will not receive support based on their disability, but rather on what they need to be able to be present, participating, and learning in an inclusive educational environment. 

The ministry is constantly working to ensure that all students, regardless of ability or disability, can access educational opportunities in an educational setting that meets their individual needs. In accordance with recommendation seven of “To have an Ordinary Life”, work on the transition of students with special education needs from school to post-school settings and options is currently being undertaken to ensure that this transition is smooth and well supported. 

In accordance with recommendation 18, Special Education has records of the services that are provided to students with special education needs, including the number of students accessing each service and the funding associated with that service. This data is not specific to intellectual disabilities because, as stated above, services are provided based on level of need. 
The ministry provides a range of information to schools and families about support for children with special education needs, how to access this support, and where to go for more information. Information is also available on the rights of both students and schools and on the responsibilities that schools hold in ensuring the educational needs of each student are met. The aim is to make this information accessible for all and to ensure that all children receive an education that will equip them for the 21st-century.  
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